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1. Introduction 
Pre-service teaching is essential to a teacher training program, sometimes called "practice teaching.” It is the most 
significant and essential component of teachers' professional training. (Tantoy & Gemota, 2018). Pre-service teacher 
education programs significantly contribute to future generations' education by training competent teachers. The initial 
phase in a teacher's professional growth is provided through pre-service teacher education, which also builds the 
foundation for the teaching profession. Pre-service teacher education must be completed for a teacher to "fulfil his or her 
duty and duties efficiently” (Tasdemir et al., 2020). The pre-service teacher gains experience with teaching fundamentals 
during practice teaching, which involves the cyclical processes of planning, real teaching, and assessing learning. Pre-
service education refers to teacher preparation before beginning a career as a teacher (Rubrico & Rubrico, 2020). 

This position strongly emphasises the student teaching experience, as seen by instructors' high ratings of student 
teaching experiences. When pre-service teachers practice what they have learned in their curriculum, education programs 
will participate in training because they understand that student teaching is crucial to becoming a teacher. Pre-service 

Abstract: Pre-service teacher preparation programs vary greatly across countries. The most important part of a 
teacher training program is pre-service teaching regarded as the element of teacher training that is most significant 
and influential. The study aimed to determine the constructs in practice teaching experiences of technology livelihood 
and vocational education preservice teachers. To accomplish the goal of this study, quantitative research design, 
using exploratory factor analysis was applied. In addition to employing the Principal Component Analysis (CPA), 
exploratory factor analysis was also utilized to determine the factor structure of the measure and assess its internal 
reliability. Nine preservice teachers participated in the qualitative phase of the study, and 153 preservice teachers 
participated in the quantitative phase using purposive and stratified random sampling techniques. The study revealed 
the presence of the five components which are themed in factor loadings identified as Implementing Teaching 
Method, Observing Time Management, Costuming Self-Evaluation, Accepting Feedback, and Battling with 
Adversities with the Accepting Feedback having the lowest results. The themed factor loadings had a weighted 
overall mean score of 4.3285, which means that it was always observed. The researchers suggested that teacher 
education programs help pre-service teachers overcome obstacles they face when teaching, reflect on their practice, 
and solve problems to prepare them better to transition to in-service teaching. A confirmatory factor analysis is 
suggested to confirm the study's result under investigation. 
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teachers can transition from students' well-known and frequently pleasant positions to that of teachers when they 
participate in approximate practices (Hamilton & Van Duinen, 2019). 

One of the difficulties of being a pre-service teacher is needing more time to be ready to teach. Many academics think 
pre-service teachers have encountered various issues, particularly while transitioning from student teaching to first-year 
teaching. The seven support areas—administrative assistance, cooperating teachers, student supervisors, peers, students, 
associated duties, and learning environment—present minor challenges to pre-service teachers. The results also 
demonstrated that the issues faced by pre-service teachers differ depending on each area of speciality. In addition, as was 
said in the interview, the challenges pre-service teachers face is caused mainly by individual variations among students, 
supervisors, and peers, a lack of facilities, and a lack of preparation and training (Napanoy et al., 2021). 

A variety of unfavourable features were noted. These unfavourable components often include curriculum, teaching 
techniques, teacher educators' roles, organisational elements, program structure, and instructional strategies. Remarkably, 
the disconnect between the study courses that are being taken, the disparity between theory and practice, the duplication 
of content, the duration of the teaching practice, the lack of articulation between the university and the school, the lack 
of coordination among the departments, supervisors, and coordinators of the teaching practice, and the mismatch between 
the study courses that are being taken in the second year of the study program and the demands of pre-service teachers 
during their teaching practice. Despite the efforts of school administration and instructors, it is typically challenging to 
overcome these obstacles. Regardless of schools’ strategies, specific issues could never be eradicated. Despite this, 
schools must endeavour to lessen the impact of these issues while enhancing student learning. Being a teacher is a 
challenging job since many obstacles in the classroom are caused by nature. It is typically challenging to overcome these 
obstacles despite the efforts of school administration and instructors (Wilson, 2021). 

Furthermore, one of the most significant issues pre-service teachers has been their struggle with anxiety with their 
mentors. Another was about how their mentor's fastidious nature discouraged them and made them reluctant to watch. 
Some cooperating instructors verified such idealistic and uncaring mentors for reasons they did not discuss. In this 
instance, several pre-service teachers felt they needed to be directed more effectively, which caused a gulf between them 
instead of inspiring them to complete observation assignments (Abas, 2016). Conducting a two-fold approach in 
investigating factors in practice teaching experiences of technology livelihood and vocational preservice teachers is 
deemed necessary to determine their ventures in coursework preparations and be able to produce a standardised survey 
tool in assessing their experiences. Previous investigations have used data in quantitative and qualitative approaches 
separately, and none have used both approaches and exploratory factor analysis. Therefore, there is a gap in the 
methodology since most of the studies conducted are either qualitative or quantitative. 
 The study aimed to determine the factors of practice teaching experiences of Technology Livelihood and Vocational 
Education Preservice Teachers. To fulfil the main objective of this study, a two-fold approach, mainly qualitative and 
quantitative, was employed. The study employed in-depth Interviews (IDI) to gather significant statements from the 
respondents, which were used to craft the survey questionnaire. The data was collected in Davao del Norte, particularly 
in the three selected public tertiary schools offering Bachelor of Technology and Livelihood Education (BTLED) and 
Bachelor of Technical-Vocational Teacher Education (BTVTED) programs.  
 It sought answers to the following questions to attain the study's objectives. 

i) What are the demographic profiles of preservice teachers? 
ii) What are the constructs of preservice teachers’ experiences during the practice teaching program?  
iii) What is the measure of these constructs based on preservice teachers’ experiences during the practice teaching 

program? 

Hypothesis: No factors shape the experiences of Bachelor of Technology and Livelihood Education (BTLED) and 
Bachelor of Technical and Vocational Teacher Education (BTVTED) pre-service teachers.  
 
1.1.  Theoretical Framework 
The study was anchored on the Situated Learning Theory (SLT), first presented by Jean Lave and Etienne Wenger (1991). 
The theory describes how learning proceeds and progresses when people can engage in a community of practice. As they 
have more opportunities to practice within the learning framework, new learners in such a community eventually achieve 
the level of an expert. Pre-service teachers have several options to study and analyse theory and pedagogy as part of the 
complicated and continuing process of learning to teach. This is achieved when participating in field experiences in both 
formal and informal educational settings, such as community-based ones (Hallman & Rodriguez, 2015). 
 It also promotes a pedagogy that blends experiences to create the necessary gestalts in teacher education. A gestalt 
is a collection of thoughts, feelings, values, needs, or propensities for behaviour that together make up a whole. It also 
discusses how first-time teaching experiences often cause student instructors to develop gestalts connected to classroom-
based survival abilities (Booth, Guinmard, & Lloyd, 2017). The authors further stated that "learning viewed as a situated 
activity has as its central defining characteristic a process we call legitimate peripheral participation." They explained 
that learners invariably engage in practitioner communities where their learning intentions are activated. The meaning of 
learning is configured through the process of becoming a full participant in a sociocultural practice. Additionally, they 
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stated that "learners inevitably participate in communities of practitioners, where their intentions to learn are engaged, 
and the meaning of learning is configured through the process of becoming a full participant in a sociocultural practice" 
and that "learning as a situated activity has as its central defining characteristic a process, we call legitimate peripheral 
participation” (Lave & Wenger, 1991). 
        Furthermore, it was supported by Albert Bandura's Self-Efficacy Theory (1995). According to the idea perceived 
self-efficacy is the belief in one's ability to plan and carry out the actions necessary to handle potential scenarios. Efficacy 
beliefs affect how individuals feel, think, behave, and motivate themselves. Pre-service teachers are developing their 
competence and confidence in their capacity to become experts in pedagogy and subjects during their time in the teacher 
education program. According to Bandura (1995), "the vicarious experiences provided by social models are an influential 
way of creating and strengthening efficacy beliefs. He explained that when people witness others like themselves succeed 
by persistent effort, observers believe they also possess the capabilities to master comparable activities. Ertmer (2005) 
noted that having access to many models enhances the amount of information about how to perform the performance and 
the likelihood that spectators would regard themselves as like at least one of the models, improving their confidence in 
also performing effectively. The abilities obtained by seeing the faculty in the teacher education programs and the mentor 
teachers in their pre-service field experiences and other pre-service learning opportunities may substantially impact pre-
service teachers' self-efficacy judgments (Ertmer, 2005). Moreover, self-efficacy is a key component of pre-service 
teachers' goal to build not only their knowledge but also to alleviate their fears and increase their emotions of self-efficacy, 
in addition to the five factors that were provided and created factor loadings. 

2. Methodology 
To investigate the factors in practice teaching experiences of BTLEd and BTVTED preservice teachers, the study 
employed a quantitative research design with the Exploratory Factor analysis technique, which covers a range of 
multivariate methods to explain underlying factors that influence a set of observed variables. The research aimed to 
identify these underlying factors, and exploratory factor analysis (EFA) was used (Alavi et al., 2020). This approach was 
appropriate since the researchers employed experimental phase and quantitative methods. These two approaches were 
used since they fit this study’s objectives. The exploratory phase provides critical information for developing specific 
research questions for quantitative phases involving a research-based evaluation instrument. During the exploratory 
phase, the purposive sampling technique was used to determine the nine preservice teachers who participated in the in-
depth interview.  
 
2.1  Sampling and Population 
These participants were chosen based on the following criteria: a fourth-year student who finished practice teaching, 
enrolled in the three public tertiary schools in Davao del Norte, and took Bachelor of Technology and Livelihood 
Education and Bachelor in Technical-Vocational Teacher Education. During the quantitative phase, 153 preservice 
teachers with the same programs and schools responded to the survey and was determined using quota sampling.  
 
2.2  Instrument 
The study utilized a researcher made research questionnaire extracted from the statements of the participants during the 
first phase of data collection. In developing the survey items, one of the important steps that the researchers needed to 
perform was reliability testing which was utilized to assess the quality of the survey items (Mohamad, et.al., 2023). 
Consequently, the questionnaire underwent pilot testing and was analysed using Cronbach’s Alpha. Results showed that 
the research instrument had excellent reliability since the Cronbach’s Alpha score is .928.  
 
2.3  Data Analysis 
The data gathered were treated using the following statistical tools. First, the mean was used to determine the central 
tendency of the data and was utilized to determine the measures of construct of preservice teachers' experiences during 
the practice teaching program. Further, exploratory factor analysis was used to produce a smaller number of linear 
combinations and explore the underlying theoretical structure of the preservice teachers' experiences during the practice 
teaching program. Specifically, the study utilized the principal component analysis since the researchers transformed the 
variables to smaller set of linear combinations with all the variance in the variables being utilized.  

3. Results 
The 46 items of the Experiences of Preservice Teachers during the Practice Teaching Program were subjected to 
exploratory factor analysis using the principal component analysis. Before performing the analysis, the suitability of the 
data for factor analysis was assessed by the researchers. Inspection of the correlation matrix revealed the presence of 
many coefficients of .4 and above. The Kaiser-Meyer-Olkin value was .888, exceeding the recommended value of .6 
(Pallant, 2020), and Bartlett's test of sphericity is statistically significant at p <.05, supporting the factorability of the 
correlation matrix. In terms of the sample size, the study had 153 preservice teachers coming from three public higher 
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education institutions in Davao del Norte offering Bachelor of Technology and Livelihood Education and Bachelor of 
Technical Vocational Teacher Education. Pallant (2011) posited that the overall sample size for EFA should be 150+. 
The normality Test was not conducted by the researchers since, according to Pallant (2011), to perform exploratory factor 
analysis, the following assumptions needed to be met: sample size, factorability of the correlation matrix, linearity, and 
outliers among cases. In terms of the outliers among factors, the outliers were removed after performing the EFA.   
 
1.1. Demographic Profile of the Respondents 
The respondents were classified according to the following: school, course, major, gender, and age. 47.06% of the 
respondents were from Davao del Norte State College (DNSC), with a total of 72 taking BTLEd major in Home 
Economics, 28.11% of the respondents were enrolled from Santo Tomas College of Agriculture, Sciences, and 
Technology (STCAST), with a total of 43 taking BTVTED major in Food Service Management; and 24.84% of the 
respondents were from University of Southeastern Philippines (USEP) Tagum-Mabini Campus, with a total of 38 taking 
BTVTED major in Agriculture in Crop Production. There were 38 male respondents (24.84%), and 115 female 
respondents (75.16%). Moreover, 88.89% of the respondents were aged 20-24, 5.88% were aged 25–29, and 5.29% were 
aged 30-33. The demographic profile of respondents was completed with 100% of respondents. 
 
1.2. Factor Loadings in Investigating the Constructs of Practice Teaching Experiences of 

Technology Livelihood and Vocational Education Pre-service Teachers 
Presented in Table 1 are the Factor Loadings in Investigating the constructs of Practice Teaching Experiences of 
Technology and Vocational Education Pre-service Teachers, which is indicated by five factors: costuming self-
evaluation, implementing teaching method, observing time management, accepting feedback, and battling with 
adversities. Factor loadings show how much a component contributes to explaining a variable, and the loading pattern 
identifies the factor with the greatest impact on each variable. The 46 items in Investigating Factors in Practice Teaching 
Experiences of Technology Livelihood and Vocational Education Preservice Teachers were then subjected to Principal 
Components Analysis (PCA). Principal Component Analysis, or PCA, is a dimensionality-reduction technique frequently 
used to decrease the dimensionality of big data sets.  

The data's acceptability for factor analysis was evaluated before PCA was conducted. According to the component 
analysis findings, the correlation matrix showed the existence of several coefficients of .3 and above, which, according 
to the definition given in the research, EFA showed that the Kaiser- Meyer- Oklin value was .888, indicating that the 
sample size was sufficient to assess the structure of the factors. Bartlett's Test of Sphericity validated the suitability of 
factor analysis and concluded that the findings were significant, with 0.000 results. Furthermore, the reliability of the 
questionnaire was also tested using Cronbach's Alpha, and the result showed that Cronbach's Alpha was 928, indicating 
that the data was reliable. Moreover, the result of the study shows that the principal components analysis for the factor 
loadings found five components with Eigenvalues greater than 1 as the scree plot clearly illustrates in Figure 1. According 
to the Kaiser Criterion, eigenvalues are helpful for choosing a factor. Therefore, the study explained 35.936%, 7.96%, 
5.15%, 3.43%, and 2.93% of the variance, the most often used measure of dispersion, along with the standard deviation. 
These five components were chosen to be kept for more analysis. The five-component solution explained 55.45% of the 
variation, with components 1 and 5 each accounting for 35.95%, 7.961%, 5.146%, 3.430%, and 2.934% of the variance, 
respectively. 
 
 
 

 
 
 
 
 

 
 
 
 
 
 
 

Fig. 1 - Scree plot for the practice teaching experiences of technology and vocational education pre-service teachers 
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Table 1 - Factor loadings in investigating the constructs of practice teaching experiences of technology and 
vocational education pre-service teachers 

 

Costuming 
Self-

Evaluation 

Implementing 
Teaching 
Method 

Battling 
with 

Adversities 
Accepting 
Feedback 

Observing    
      Time 

Management 
Q1. I am certain or confident in handling different areas of 
teaching level. 0.752     
Q2. I am knowledgeable enough to overcome my lack of 
confidence. 0.726     
Q15. I am eager to gain more experience to reach my level of 
expertise in teaching. 0.689     

Q4. I am confident enough to teach my field of expertise. 0.614     
Q40. I engage myself in evaluating to execute my teaching in the 
future better. 0.607     
Q45. It satisfies me the most when I acquire and improve new 
sets of skills. 0.600     
Q39. Upon evaluation, I was able to assess what I need to 
enhance. 0.598     
Q7. It lessens my stress seeing myself wearing the academic dress 
(toga). 0.581     
Q3. I am determined to deliver my lessons even though I’m in 
trouble. 0.579     
Q22. I learned something new as I’ve undergone my On Job 
Training during my pre-service teaching 0.526     
Q36. I conceived that learning is a lifelong process to obtain my 
level of expertise.  0.624    
Q32. I’ve implemented strategies so that I can manage the whole 
duration of my class.  0.641    
Q34. I always conduct oral recitation and raised questions to 
assess my student learning process.  0.590    
Q37. I call my students’ names randomly for them to participate 
and boost their engagement with my lesson.  0.572    

Q27. I tried my best to administer my lesson planning.  0.534    
Q31. The strategies that I implemented during my demo teaching 
are very helpful.  0.571    
Q35. I always make my PPT’s look presentable to catch my 
student’s attention for they to be more interactive  0.524    
Q42. I am prepared since I fulfill my duties as a pre-service 
teacher.  0.508    

Q8. I need help interacting with my critique teacher.   0.800   
Q9. I need help socializing with other professionals in my 
cooperating school.   0.784   
Q23. I need help dealing with my students due to the new learning 
phase.   0.736   
Q24. I need help in administering my lesson plan straight to the 
classroom setup.   0.715   
Q43. I experience difficulties in the new set-up of learning before 
I accomplished my practice teaching course.   0.589   
Q46. I gain respect from my learners and critique teacher after the 
On-the-Job training as a pre-service teacher.    0.571  
Q13. My critique teacher guided me to implement my delivery of 
lessons in my class very well.    0.518  
Q12. I received positive comments and feedback during my 
practice teaching.      0.508  
Q26. I feel overwhelmed whenever I receive positive comments 
from my CTs.    0.504  
Q38. I checked and evaluated my On Job Training performance 
as a pre-service teacher in the duration given to me.     0.635 

Q29. I complied with all the requirements that are given to me.     0.528 
Q18. I prioritize my On Job Training as Pre-service Teacher over 
personal matter unless in an unexpected crisis.     0.523 

Note.  Applied rotation method is Varimax. 
Kaiser-Meyer-Olkin Measure  of Sampling Adequacy  .888 
Bartlett's Test of Sphericity .000 
Cronbach's Alpha .928 

 
To extract the factor loading, the study also used the varimax rotation approach. At one level of factor analysis, the 

link between components is attempted to be clarified using the statistical approach known as varimax rotation. The result 
indicates that variables with scores of 0.5 or above are kept, while variables with values of 0.5 or lower are ignored. The 
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31 statements were kept. Factor 1 has 10 retained statements, whereas Factor 2 contains 9 retained statements. Factor 3 
contains 5 retained statements. Factor 4 contains 4 retained statements and Factor 5 contains 3 retained statements. The 
five variables were examined to find common claims to create a theme. The topic factor loadings for self-evaluation, 
applying instructional methods, overcoming obstacles, receiving criticism, and practicing time management are shown 
in Table 2. Additionally, the component correlation matrix of the findings demonstrates how all five components are 
associated. 

 
1.3. Measure of Constructs of the Experiences of Preservice Teachers During the Practice 

Teaching Program 
Table 2 shows the measures of the constructs of preservice teachers’ experiences during the practice teaching program. 
The overall mean is 4.3285 with a standard deviation of 0.35033, which means that the practice teaching experiences are 
always observed. Further, the result showed that among the factors, accepting feedback had the greatest weighted mean 
of 4.6859 with a standard deviation of 0.43492, meaning it is always observed. This is followed by implementing the 
teaching method with a weighted mean of 4.6044 with a standard deviation of.44093, which means that it was always 
observed. Time management was consistently observed, as evidenced by its weighted mean of 4.5943 and standard 
deviation of 0.46657. Self-evaluation has an overall observation rate of 100%, with a weighted mean of 4.4816 and a 
standard deviation of 0.39507. Costuming Self-Evaluation had a weighted mean of 4.4816 and a standard deviation 
of.39507, which indicates that it was consistently observed. Lastly, battling with adversities has the lowest mean of 
3.2763 and a standard deviation of 0.94762 which means it is sometimes observed. 

 
Table 2 - Measure of constructs of preservice teachers’ experiences during the practice teaching 

program 
   Mean Std. Deviation                Descriptive 

                                         Equivalent 
Costuming Self-evaluation 4.4816 .39507                         Always Observed 
Implementing Teaching method 4.6044 .44093                         Always Observed 
Battling Adversities 3.2763   .94762                     Sometimes Observed 
Accepting Feedback 4.6859 .43492                         Always Observed 
Observing Time management 4.5943 .46657                         Always Observed 
Overall 4.3285 .35033                        Always Observed 

4. Discussions 
4.1. The Constructs of the Experiences of Respondents 
The study used exploratory factor analysis to determine the constructs of practice teaching experiences of technology 
livelihood and vocational education pre-service teachers. Based on the data gathered from 46 survey questionnaire items, 
the results of BTLED and BTVTED pre-service teachers from Davao del Norte State College (DNSC), Santo Tomas 
College of Agriculture, Sciences, and Technology (STCAST), and the University of Southeastern Philippines Tagum-
Mabini Campus (USEP-Tagum) indicated that the Kaiser-Mayer-Oklin value was .888. Kaiser (1970, 1974) stated that a 
value of >.9 was excellent, and a value of.5 was unsatisfactory. Moreover, Hair et al. (2006) advised accepting a number 
greater than 0.5. Values between 0.5 and 0.7 are considered acceptable, whereas values between 0.7 and 0.8 are deemed 
good, as explained by Brenton (2016). Peter Samuels (2017) also asserts that when the Kaiser-Mayer-Oklin value exceeds 
the advised value of 0.6, the adequacy and average value are deemed acceptable. 

The study also found that Bartlett's Test of Sphericity supported the correlation matrix's factorability, which had a 
value of.000 and approached statistical significance. According to the null hypothesis, the correlation matrix is an identity 
matrix, which is tested using Bartlett's test of sphericity (Meseguer-Artola et al., 2016).  Taherdoost, Sahibuddin, and 
Jalaliyoon (2020) asserts that it should be significant (less than.05), p 0.001, demonstrating that the correlation matrix 
differs considerably from an identity matrix, in which correlations between variables are all zero. 

A 0.000 (less than 0.01) score on Bartlett's Test of Sphericity denotes high relevance. A Bartlett Test of Sphericity 
may be used in SPSS to gauge the relationship's strength. It is a measurement of a collection of distributions' multivariate 
normality. This test likewise tests the original correlation matrix's identification as an identity matrix. According to the 
significant value of less than 0.05, these data do not produce an identity matrix and are, therefore, approximately 
multivariate normal and suitable for further analysis. 

Five components with eigenvalues greater than 1 were also found using Principal Component Analysis. Santos et 
al. (2019), who made this claim, hypothesized that when the eigenvalues are bigger than 1, the variance explained by 
adding the component or factor will grow to a greater extent the more apart the points are from one another. And that 
makes clear the study's finding, which accounts for the variances of 35.936%, 7.96%, 5.15%, 3.43%, and 2.93%, 
respectively. The five-component solution explained 55.45% of the variation, with components 1 and 5 each accounting 
for 35.95%, 7.961%, 5.146%, 3.430%, and 2.934% of the variance, respectively. 
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Through thematic analysis, the following are the constructs: costuming self-evaluation, implementing teaching 
methods, observing time management, accepting feedback, and battling with adversities. In the study conducted by 
Somosot (2020), the results are relatively the same; pre-service teachers' experiences have the following factors: 
Collaboration skills, communication skills, creativity skills, and lesson planning were relatively the same in the general 
meaning of teaching methods. Also, self-directed skills and teachers’ personalities were relatively the same in the general 
meaning of costuming self-evaluation. The results of this study also support the notion that pre-service teachers were 
prepared to work as practice instructors in various secondary institutions. According to the survey, pre-service teachers 
were also extremely prepared regarding classroom management and personality. 

However, the study by Tumbali (2021) produced themes and sub-themes that painted a picture of pre-service 
teachers' behavioural intentions toward becoming TLE instructors. Ajzen (2019) defines attitude toward becoming a TLE 
teacher as believing in the expected outcomes of the conduct. Positivity influences the intention to engage in the action. 
Based on their answers to the question, the participants' attitudes toward becoming TLE instructors were characterised in 
this study. 

The second theme, Perceived Subjective Norm towards Becoming a TLE Teacher, explores how TLE was exposed 
to the world of technology and livelihood. Most participants were from families that made their living through farming, 
fishing, the food industry, or teaching TLE at junior high schools. Families of participants also understood that TLE 
instructors were in demand for K–12 curricula and that the information and skills acquired could be applied even if they 
chose not to pursue teaching as a career after graduation. According to Alnaqbi (2016), encouragement from peers, 
instructors, and family members is crucial for cultivating the desire to enrol in vocational and technical programs. They 
influence the students' perceptions of TVET careers. It should be emphasised that peer pressure may contribute to 
developing the desire to become a TLE instructor. However, professors are also considered while determining what 
profession to choose after graduation. Qualified TLE teachers fulfilling their obligations may help promote a favourable 
attitude toward the profession. Competent TLE instructors convey the advantages of becoming TLE teachers by serving 
as role models.  

This boosts young people's confidence that the profession is a suitable choice for a career (Omar, Zahar, & Rashid, 
2020). Perceived behavioural control toward becoming a TLE instructor was developed as the third topic of this study. 
Perceived behavioural control refers to perceptions about the existence of elements that may support the performance of 
the activity. Additionally, pre-service teachers acknowledged that they were well-prepared for the teaching profession 
and had personalities conducive to teaching (Holly & Vetter, 2017). 

Based on the data gathered by the researchers, the result revealed that the measure of constructs of pre-service 
teachers’ experiences during the practice teaching program was indicated by the following: Implementing teaching 
methods with a weighted mean of 4.6044, which means that it was always observed. Observing Time management with 
a weighted mean of 4.5943 means that it was always observed. Costuming Self-Evaluation with a weighted mean of 
4.4816 means it was always observed. Lastly, battling with adversities has a weighted mean of 3.2763, which means that 
it is sometimes observed. The themed factor loadings, specifically costuming self-evaluation, implementing teaching 
methods, battling with adversities, accepting feedback, and observing time management, are defined with an overall 
weighted mean score of 4.3285, which means that it was always observed. 
 
4.2. Costuming Self-Evaluation 
The study results revealed that the first construct of the practice teaching experiences is the Costuming Self-Evaluation. 
According to the University College of London (2019), evaluating one’s teaching is looking back on one’s teaching to 
evaluate how well it has gone and how one may improve it. Self-evaluation is vital to understand if teaching is effective 
so that it can be enhanced in the future. Strategy or technique of instruction may be enhanced via ongoing evaluation. 

In the Costuming Self-Evaluation, the study revealed the following statements: Q1. “I am certain or confident in 
handling different areas of teaching level.” According to Mary Dowd (2022), teaching is a skill that must be learned and 
practised. List personal characteristics, skills, and abilities that contribute to your success as a teacher. Q2. “I am 
knowledgeable enough to overcome my lack of confidence.” Q15. “I am eager to learn more experience to reach my 
level of expertise in teaching.” Q4. “I am confident enough to teach my field of expertise.” Q40. “I engage myself in 
evaluating to execute my future teaching better.” According to Pendergast et al. (2017), engaging oneself includes self-
efficacy beliefs, identity building, and the influence of educational programs on the growth of these qualities in starting 
pre-service teachers entering teacher training. Q45. “It satisfies me the most when I acquire and improve new skills.” 
Mary Dowd (2022) lists personal qualities, abilities, and skills that support your success as a teacher. Teaching is a skill 
that must be learned and honed. Q39. “Upon evaluating, I was able to assess what I need to enhance,” which is the process 
of pre-service teachers learning to teach as they mature and providing useful recommendations on improving teacher 
identity development (Irani et al., 2020). Q7. “It lessens my stress seeing myself wearing the academic dress (toga).” Q3. 
“I am determined to deliver my lessons even though I’m in trouble.” Q22. “I learned something new while undergoing 
my on-the-job training during my pre-service teaching.” Dinçer (2018) proposed that pre-service teachers' relationships 
to these categories are flexible and may change from topic to topic due to specific experiences in their development as 
pre-service teachers. 
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4.3. Implementing Teaching Method 
The study’s results also revealed that the second construct of the practice teaching experiences is the Teaching Methods. 
According to Leovigildo et al. (2021), different strategies, trends, methods, and techniques of teaching in the new normal 
learning perspective of students focus on the various domains of learning as regards psychomotor, affective, and cognitive 
skills in the research strategies, Trends, Methods, and Techniques of Teaching in the New Normal Learning Perspective 
of Students. 

In Implementing Teaching Methods, the study revealed the following statements: Q16. “I conceived that learning 
is a lifelong process to obtain my level of expertise.” Lifelong learning is gaining knowledge and new skills throughout 
life to grow one’s career. Lifelong learning can do wonders for professional life and personal development (CFI, 2018). 
Q32. “I’ve implemented strategies to manage the whole duration of my class.” According to Mufidah (2019), pre-service 
teachers must know about classroom management, classroom activities, teaching approaches, and other topics to improve 
their teaching abilities. Q34. “I always conduct oral recitation and raise questions to assess my student learning process.” 
Q37. “I call my students’ names randomly for them to participate and boost their engagement with my lesson.” Q31. 
“The strategies I implemented during my demo teaching are beneficial.” Q35. “I always make my PPTs look presentable 
to catch my students’ attention so they are more interactive.” Strategies, trends, methods, and techniques focus on the 
various learning domains of psychomotor, affective, and cognitive learning (Leovigildo et al., 2021).  Q42. “I am prepared 
since I fulfil my duties as a pre-service teacher.” Q27. “I tried my best in administering my lesson planning”. Ebersole 
(2019) asserted that "knowing what drives pre-service teachers to begin integrating standards-based technology into their 
lesson planning would benefit educators in deciding the optimal strategy to deliver this knowledge throughout teacher 
preparation programs. 

 
4.4. Battling with Adversities 
The results also revealed that Adversities is the third construct of the practice teaching experiences. According to Kelly 
et al. (2018), challenges encompass extreme adversity and recurring daily incidents. In research by Moussaid & Zerhouni 
(2017), pre-service instructors also ran across several issues. The Adversities study revealed the following statements: 
Q8. “I have difficulties in interacting with my critique teacher.” Q9. “I have difficulties socialising with other 
professionals in my cooperating school.” Q23. “I have difficulties dealing with my students due to new phase of learning,” 
which was reinforced by Howard et al. (2020). The research was done on the perceptions of institutional support and 
teacher self-efficacy beliefs related to online training, which are important for teaching in a pandemic. Q24. “I have 
difficulties in administering my lesson plan straight to a classroom set-up.” According to Lewis (2015), "understanding 
what motivates pre-service teachers to start integrating standards-based technology into their lesson planning will aid 
teacher educators in deciding how best to convey this information during teacher preparation programs, discussed in the 
study of Ebersole (2019).  Q43. “I experienced difficulties in the new set-up of learning before I accomplished my practice 
teaching course,” which is affirmed by the study by Napanoy et al. (2021); the results show that the seven areas of 
support—administrative assistance, cooperating teachers, student supervisors, peers, students, associated tasks, and 
learning environment—where pre-service teachers may have some minor issues. 

Additionally, according to Flores et al. (2020), different categories of understanding failure revealed that pre-service 
teachers interpret failure from the perspectives of both teachers and learners. This suggests that both perspectives are 
intricately linked to developing a teacher’s identity, so it is challenging to think about one without the other. Reflections 
on teaching practice by student teachers, emphasising difficulties they faced and how they handled them in a reflective 
manner Dzimiri (2019). 
 
4.5. Accepting Feedback 
The result of the study revealed that the fourth construct of the practice teaching experience is Accepting Feedback. The 
feedback received during the practice teaching program significantly impacts the preservice teachers, specifically in their 
knowledge and pedagogy (Omilani & Ogbonna, 2023). Kaka (2019) asserts that it is critical to comprehend the function 
of feedback in the partnership between cooperating teachers and in-service teachers. Giving comments on the preservice 
teacher's performance to the institution and the preservice teacher is one of the cooperating teacher's most important 
duties. In the Feedback, the study revealed the following statements: Q46.” I gained respect from my learners and critique 
teacher after the on-the-job training as a preservice teacher.” Q13. “My critique teacher guided me to implement my 
delivery of lessons in my class very well.” Q12.  
“I received positive comments and feedback during my practice teaching.” According to the study of Abdullah et al. 
(2020), pre-service teachers may keep track of their learning and develop their teaching using the cooperating teacher's 
high-quality feedback. Their findings also indicate that pre-service teachers required positive and constructive criticism. 
Q26.” I feel overwhelmed every time I receive positive comments from my CTs.” Furthermore, according to Kaka (2019), 
many things have become evident via discussions with seasoned instructors who are now monitoring and giving feedback 
to their preservice teachers. Without these connections, preservice educators would be unable to interact with their 
students or give them feedback, and they might find it more challenging to influence their students positively.  



Hericco et al., Journal of Technical Education and Training Vol. 15 No. 4 (2023) p. 89-99 

97 

4.6. Observing Time Management 
The study revealed the last and fifth construct of the practice teaching experiences: Observing Time Management. Time 
management juggles various demands of study, social life, employment, family, and personal interests and commitments 
with the finiteness of time. Using time management techniques, teachers can increase their productivity and give their 
students a better education (Lualhati, 2019). In Observing Time Management, the study revealed the following 
statements: Q38. “I managed to check and evaluate my On Job Training performance as a pre-service teacher in time 
duration given to me,” Q29. “I complied with all the requirements that were given to me.” Q18. “I prioritise my on-the-
job training as a pre-service teacher over personal matters unless in an unexpected crisis.” The following statements differ 
from the result of the study conducted by Suyatno et al. (2023), in which they reported that preservice teachers have a 
problem with time management, specifically with the learning schedule of the university and their schedule for the 
assignment. The result of the study shows that despite the different tasks given to the preservice teachers, it is important 
to observe time management. Observing time management practices may result in high satisfaction and academic 
performance (Bargmann & Kauffeld, 2023).  

5. Conclusions 
Based on the respondents’ demographic profiles, most respondents came from the age bracket of 21–22, the age norm 
for senior college students. Meanwhile, the study was female-dominated. Most of the respondents have taken BTLEd 
and BTVTED courses with specific majors. While most respondents are BTLEd Pre-service Teachers majoring in Home 
Economics, the fewest are from BTVTED studies majoring in Agriculture Crop Production, Agriculture Animal 
Production, and Food and Service Management. 

The findings of the study concluded that five constructs were crafted based on the survey results using exploratory 
factor analysis. The themed constructs are costuming self-evaluation, implementing teaching methods, overcoming 
adversity, accepting feedback, and observing time management. The study revealed the measure of this construct based 
on the experiences of preservice teachers during the practice teaching program, starting with accepting feedback with the 
highest mean of 4.6859, followed by implementing teaching methods with a mean of 4.6044, Self-Evaluation with a 
standard of 4.4816, and least is Battling with Adversities with the mean of 3.2763. Accepting feedback has a mean of 
4.6859, followed by Implementing Teaching Methods with a standard of 4.6044, and the least with the overall mean of 
3.2763, which is battling with adversities.  

Since the study was anchored on the situated learning theory, it shows how learning occurs and develops when 
people can engage in a community of practice. As they have more opportunities to practice within the learning framework, 
new learners in such a community eventually achieve the level of an expert. The pre-service teachers received 
compliments and critiques that helped them analyse and start their performance in the field since taking feedback had the 
greatest outcome among the five themes.  

Moreover, the self-efficacy theory explains that perceived self-efficacy relates to beliefs in one's skills to plan and 
carry out the courses of action necessary to manage potential scenarios. Efficacy beliefs affect how individuals feel, think, 
behave, and motivate themselves. Contrarily, overcoming obstacles earned the lowest score of five, indicating that this 
obstacle represents pre-service teachers’ difficulties during the teacher education program. The pre-service teachers are 
developing their competence and confidence in their capacity to become experts in both pedagogy and subject. 

6. Recommendations 
The College/Universities may focus on the following factors that are correlated to each other: Costuming Self-Evaluation, 
Implementing Teaching Methods, battling with Adversities, Accepting Feedback, and Observing Time Management, 
which can be viewed as a basis for further improvement and betterment of the future educators. 

A teacher Education Program that helps pre-service teachers overcome difficulties in their teaching, reflect, and 
solve problems might better prepare them to adjust to in-service teaching. The program must find a solution to the issue 
because the results indicated that overcoming adversity had the lowest mean, at 3.2763. 

Furthermore, this study can be a basis for future researchers conducting studies about or related to practice teaching 
experiences to support assumptions of possible factors. It is also suggested to use the survey questionnaire to a larger 
number of samples since the number of samples used in this research is only 153 respondents. Moreover, the Exploratory 
Factor Analysis (EFA) revealed the five components: Costuming Self-evaluation, Implementing Teaching Methods, 
battling with adversities, Accepting Feedback, and Observing Time Management, with the overall measure of constructs 
obtaining a mean score of 4.3285. The researchers recommend that future researchers may investigate further using the 
data gathered employing other methods and designs such as Confirmatory Factor Analysis (CFA) and Structural Equation 
Modelling (SEM).  
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